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day’s students are and will be faced
with tremendous societal changes in all
fields of life - and they will have to be
able to master a range of digital prac-
tices along the way. Consequently,
educational setups that teach literacies
cannot focus on print media as well as
reading and writing standard language
alone anymore, but have to prepare
students for the challenges ahead by
addressing a diversity of (digital) genres
and registers. In this article, | focus on
Foreign Language Teaching (FLT) and
argue that the personal weblog is a
genre that lends itself to teaching digi-
tal literacies in FLT. | use the pedagogi-
cal principles suggested by the New
London Group in their seminal work on
multiliteracies to analyse and evaluate
various authentic classroom blogging
scenarios. With this critical view on the
practical examples, | aim at encouraging
and providing impulses for future class-
room blogging scenarios in FLT.

was entitled
~ Total digital. Ein

' ganzes Heft liber
Example 1: Cover of the maga-

zine mobil in June 2015, © DB. die digitale Revo-
lution: Wie sich

Leben, Arbeiten und Reisen verwandeln, und
was das fiir Sie bedeutet... Not only does the
headline voice the impression that ours is a
time of digital media. It also presupposes
that our lives are changed profoundly by
them.

 This paper is based on a talk | gave at Bonn University
in June 2015. | am very grateful to Uwe Klchler for
inviting me and also for encouraging me to step out
of my linguistic comfort zone. | would also like to
thank the students at Bonn University, who chal-
lenged themselves to ask as many critical questions
as time would allow (they lived up to that challenge)
and, thereby, contributed much to the thoughts |
present here. Jana Pflaeging constantly provided
feedback while | was working on the talk and this pa-
per, and | am more than thankful for that.

Figure 1: Changes in several social spheres (New
London Group 1996: 65-71; see also Cope & Kalantzis
2009a: 168-174).

What was captured so neatly for a lay public
in mobil also features centre stage in the ac-
ademic study of literacies: In particular, a
seminal article by the New London Group
(1996; see also Cope & Kalantzis 2000;
Kress 2003; Jewitt 2008) points to profound
societal changes connected to, among
others, “new communication media” (The
New London Group 1996: 64).2 These
changes have implications for how we define
literacy (or, more adequately: literacies)

2| have quoted the New London Group here to frame
their argument appropriately. However, | agree with
Martin Luginbihl, who writes in his opener to this
issue of 10plus1 that digital media can “hardly be de-
scribed as ‘new media’ any longer in the second dec-
ade of the 21 century” (Luginbthl in this issue: 9).
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(Legutke, 2008: 68; Cope & Kalantzis 2009a3;
Gillen & Barton 2010: 6; Mills 2013: 362;
Sgby 2013), i.e. key competences to be ac-
quired in school and university.

Researchers and practitioners alike
have proposed the implementation of vari-
ous digital genres into classroom settings in
order to meet the challenge of evolving con-
cepts of literacy (e.g. Fielko 2010; Richard-
son 2010; Hoffmann 2011; Jones & Hafner
2012). Most certainly, this is also an issue for
foreign language teaching (FLT). Partly due
to my own research interests in personal
weblogs (e.g., Schildhauer 2014, forthc.), |
will focus on this genre and try to relate my
research findings to issues of FLT here. My
main concern is to review some classroom
blogging scenarios from a digital literacies
perspective in order to encourage and pro-
vide impulses for future classroom blogging
scenariosin FLT.

Profound Social Changes -
The Challenge of Diversity

The New London Group suggests two inter-
related societal changes, both linked to the
rise of new digital media:
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e To a growing extent, information is pre-
sented by means of several, interrelated
modes such as written and spoken lan-
guage, image, layout, but also sound and
video. Texts have become increasingly
multimodal and, thus, more complex
from a semiotic point of view.>

e The second change comprises a devel-
opment towards diversity in the social
domains of private, public, and working
lives (see Figure 1). All three fields are
characterised, among others, by a grow-
ing linguistic diversity. This tendency is
fuelled by digital media: Tweeting, writ-
ing business e-mails, composing forum
entries, and updating one’s Facebook
status are certainly different communi-
cative practices with varying conven-
tions* and belong to one or more of
these spheres.

3 Siefkes’ article in this issue provides a good impres-
sion of the complexity of text reception if several
modes come into play.

4| am aware of the fact that each of the practices that |
have mentioned is diverse in itself depending on a
whole range of other factors. There are, for instance,
several blog genres; even to a single genre such as
the personal weblog, only few stylistic characteris-
tics appear to apply generally (Schildhauer forthc.:
ch. 6.4.2). However, my focus here lies simply in high-
lighting the role of digital media in these develop-
ments.
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Multi- and Digital Literacies

Against this background, being literate ac-
quires a new meaning. In a classical view,
literacy means the ability to read and write.
Reading and writing, in turn, were tradition-
ally associated with standard language and
confined to print media. However, being
print-literate does not necessarily entail
being Twitter-literate, blog-literate, or in
general digitally literate. As an answer to this
situation, the New London Group propose
the concept of multiliteracies. At its core, this
concept encompasses

e the ability to draw on a range of semiot-
ic resources that are available in a situa-
tion in order to realize communicative
interests and

e the ability to think critically about com-
municative patterns, which includes a
broadened view on their social, cultural
and ideological context.

However, the New London Group do not
stop there but formulate a vision. Multi-
literate individuals will develop the ability to
be creative and innovative and become ac-
tive designers of social futures.



Digital Literacies — the ability to...

...use several resources to create meaning
...engage with new technologies creatively
...mix and modify existing products

...think critically

...engage in social networking
...adoptappropriate social identities

...work jointly towards solutions

Figure 2: Core facets of digital literacies.

The term digital literacies that | am thinking
about here relates to this tradition of the
New London Group. However, it focuses
even more on the new or at least enhanced
possibilities offered by digital media, such as
potentials of using multimodal means, of
mixing and modifying existing products and
blurring traditional distinctions between
consumers and producers (Jones & Hafner
2012: 12; see also Cope & Kalantzis 2009b).
The term digital literacies furthermore
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acknowledges the pervasive presence of
digital media in our lives (Sefton-Green &
Erstad, 2013: 179), which is also fore-
grounded by the mobil issue mentioned in
the introduction. With Jones & Hafner
(2012: 11), digital literacies can be defined
as:

not just as the ability to operate a machine or
decipher a particular language or code, but as
the ability to creatively engage in particular
social practices, to assume appropriate social
identities, and to form or maintain various so-
cial relationships [by using digital media, P.S.].

| would like to complement this definition by
the thoughts on multiliteracies formulated by
the New London Group, which results in the
core facets of digital literacy skills and com-
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petences that | have listed in Figure 2. My
main point here is that educational setups
addressing literacies in some way can and
should not ignore the diversity of genres and
registers that have arisen in the digital age.
Focussing on standard language and print
media alone does not do justice to the chal-
lenges students face and will face to an in-
creasing extent in all spheres of life.

A Pedagogy of Multi- and Digital Literacies

The question now arises of how these multi-
and digital literacies can actually be taught.
The New London Group (1996: 82-88) sug-
gest a pedagogy of multiliteracies which is
based on the four principles below (Figure 3).

Figure 3: Principles of a multiliteracies pedagogy.

immersion inexperience, connecting teaching to students’

Situated Practice: life worlds and providing simulations of, forinstance, new
workplaces.

Overt Instruction: usinga metalgngu'age toanalyse anddescribe how meaning
is designed with different resources.

EEfr A mterpretmgways oflanguage useinrelationtotheirsocial,
cultural and ideological context.

Transformed Practice: transfe:rrlng acquired knowledge and actingon anew level of
reflection.
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Kalantzis & Cope (2000: 241-242) point out
that these principles, which originate in se-
veral pedagogical schools, should not be
thought of as a succession of steps but ra-
ther as several angles from which a subject
matter can be approached and which com-
plement each other. However, applying them
in the order | have listed them here is, of
course, possible (see Example 2).

| could also imagine that these compo-
nents are addressed more than once, which
would lead to some kind of circular arrange-
ment leading to deeper insights and higher
levels of reflection. Later on, I'll use these
principles as a framework through which
potential and actual scenarios of classroom
blogging can be analysed. My rationale in
doing so is the following:

¢ In line with what was said above, | as-
sume that being digitally literate entails
competences in a variety of (digital)
genres.

e This competence includes knowledge
about the specifics of these genres, the
ability to put this knowledge to practice
and a level of reflection that tells stu-
dents when a certain genre is appropri-
ate or not. Instantiating a genre in a new

Peter Schildhauer | Blogging our Way to Digital Literacies?
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Multiliteracies in Practice: Pop Songs in a Year 9 English Class (Highschool)

Situated Practice

e students bring favourite songs and listen to them
e music questionnaire: favourite five songs, their styles, their own favourite style and
specifics of that style (lyrics, music etc.)

Overt Instruction

e discussion of the lyrics of a song (in written form), discovering conventions of poetry,
predictions about style of music

e discussion about the song after listening, predictions about video

e students bring song reviews they found in magazines, together they examine how
reviews describe songs as multimodal complex, but also how reviews are organised
in general

Critical Framing

e analysis of the music survey to work out which students like which style of music -
what does that say about their identity?

e comparing different styles of music - what are the messages of each style? - and
reviews from different kinds of magazines - what kinds of people read each kind of
magazine?

Transformed Practice

e students write a song, perform it, make a video clip
e students write their own music reviews and create a class music magazine

(Kalantzis & Cope 2000: 243-248)

Example 2: A multiliteracies scenario.
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context in a modified way is also only
possible on that basis.

e | am convinced that applying a mixture
(or succession, or circular arrangement)
of all four components of multiliteracy
pedagogy is a promising way to exactly
that sort of competence.

Before entering this analytical step, howev-
er, | would like to use the next section to give
reasons for why | have chosen to focus on
blogs in this paper. | could draw on a com-
mon argument and state that adolescents
use blogs (actively) in their free time; there-
fore, implementing blogs in lessons of any
kind would establish connections to the stu-
dents’ life worlds. However, reality turns this
argument on its head: The current JIM study
found that only 3% of the German adoles-
cents who took part in that study (n=1200)
posted and/or commented on blogs (JIM
2014: 30).° Such a low degree of familiarity
also entails higher efforts (and lesson time!)
to be invested on guiding students towards

> See Biindgens-Kosten (forthc.: ch. 4.1) for a similarly
critical view on the adolescents-blog-argument and
citations of respective voices. In fact, | am indebted
to Blindgens-Kosten for her idea of using the JIM
study. Bilindgens-Kosten draws on the 2012-JIM,
which reports that 4% of the adolescents (aged 12 to
19) use a blog.
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blogging in the first place. Is it worth the ef-
fort, then? In the next section, | will argue
that blogs can count as an exemplary genre
for the development of digital literacies and,
thereby, answer this question with a clear
yes, it’s worth it.

Blogs and Digital Literacies -
An Ideal Match!?

From my point of view, the answer to the
question Why focussing on blogs here? is a
rather simple one: Blogs provide an ideal
match with core aspects of digital literacies
(see Figure 2). In what follows, | will there-
fore use some data from my own research on
blogs to show that blogging makes use of a
range of semiotic means, practices critical
thinking, shapes identities, often entails cre-
ative mixing and blending, and builds com-
munities.

In the following, | make a distinction be-
tween blog as a term for a technical tool on
the one hand, and as a label denoting a par-
ticular social practice on the other hand. In
the first sense (technical tool), blog refers to
blog systems such as Blogger, Wordpress
and others as software environments that
are nowadays typically used for blogging. In
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Blog-Pages | Postings Tokens
Weblogs
1997-2000 30 775 | ca. 34,075
2002-2005 100 1,091 =
; 224,025
Persahnl 2006-2008 100 786 £8.
Weblogs 211,420
2009-2012 100 901 =
302,017
ca.
Total: 330 3558 | 113y

Figure 4: DIABLOC (Diachronic Blog Corpus).

the second sense, blog is an umbrella term
for blog genres such as personal weblog,
corporate blog and others, with the personal
weblog being “undoubtedly the best known,
perhaps the prototypical representative”
(Mauranen 2013: 7). Whenever | make
statements about personal weblogs and
their development, | do so on the basis of the
DIABLOC, the diachronic blog corpus which
| compiled as part of my PhD project. An
overview of the corpus is provided in Figure
4.°

¢ For further information on corpus compilation and
setup, which | cannot give here due to limited space,
as well as a complete list of hyperlinks to the (per-
sonal) weblogs of the DIABLOC, please see
www.pschildhauer.com/corpus and  Schildhauer



http://www.pschildhauer.com/corpus

MATCH 1: BLOGS PROVIDE A RANGE OF
SEMIOTIC RESOURCES TO CREATE MEANING.

From a technical perspective, many blog
systems such as Blogger, Wordpress and

"I've got a new love baby, a new love, oh, oh oh” __besides my new
husband that is... and it is Smoked Marlin Ceviche. Now I don't know
how something they is already cooked can be a ceviche, but I am
gonna let this one slide because it is so freaking good. There were

Example 3: Language and image in Jenn's Travel Close
Up (DIABLOC 2009).

(2014: ch. 4, ch. 11). In Schildhauer (forthc.: ch. 2.3), |
also give a detailed account of why | use the term
personal weblog instead of the shorter form personal
blog. For a definition of the analytical unit blog-page,
please see Schildhauer (2014: 37-38).
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Tumblr enable their users to upload and post
images. Videos can also be embedded easily,
often however via a detour to YouTube. In
practice, personal weblogs seem to rely on
language as primary mode. In fact, personal
blogging is an elaborate and mainly lan-
guage-based activity. However, images are
also used to an increasing extent (Schildhau-
er forthc.: ch. 6.4.4). Personal weblogs em-
ploy both language and image and exploit
the possibility for complex links between
both sign systems. Images are often used to
illustrate and verify the contents of the ver-
bal text as in Example 3: The image creates
the impression of sitting at the table instead
of the author and provides proof for the
claims of the verbal text. Beyond the indi-
vidual posting, blogs offer several other
modes of meaning construction such as the
choice of themes, font colours, and customis-
ing the header image.

MATCH 2: BLOGGING MEANS (AMONG OTHERS)
MIXING AND BLENDING EXISTING PRODUCTS.

The beginnings of blogging’ lie in the mid-to-
late 1990s. Back then, bloggers used their

7 Actually, the term weblog originated not before 1997
(coined by Jorn Barger) and was clipped to blog even
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sites mainly for filtering the World Wide
Web: They posted hyperlinks to interesting
websites they came across and commented
on them briefly. The comments usually indi-
cate an author’s expertise in a certain field.
As Example 4 and Example 5 show, filter
postings might mix and blend hyperlinks to
several sources and play with coherence
gaps that create additional incentives for
their readers to follow the links:

New Frontier sites: Calvary Presbyterian Church,
Barreau du Québec, The Pixel Pen.

It seems like I'm pointing to HotWired's Packet
channel every day. Today's piece by Simson Gar-
finkel is an invaluble explanation of how MAE
West works. Our ISP, Conxion, is linked into MAE
West, which means that DaveNet and Scripting
News come thru the MAE system (I think...).

Ziplt is a Macintosh program that zips and unzips
archives in a format fully compatible with PKZip
for the IBM and zip implementations on other
systems. It's vastly easier to use than the Win-
dows equivalent program, WinZip, which is a

later, in 1999, by Peter Merholz (Rosenberg
2009: 101). | have adopted the label blog here for
reasons of brevity and use it also to refer to sites that
only later were called (web)log by their authors (e.g.
Dave Winer’s famous Scripting News). See Schildhau-
er (forthc.: ch. 2.3) for a detailed discussion of the la-
bels blog, weblog and personal weblog.


http://web.archive.org/web/19970607075705/http:/www.veen.com/calvary/
http://web.archive.org/web/19970607075705/http:/www.barreau.qc.ca/
http://web.archive.org/web/19970607075705/http:/members.aol.com/pixelpen/index.html
http://web.archive.org/web/19970607075705/http:/www.hotwired.com/packet/97/22/index2a.html
http://web.archive.org/web/19970607075705/http:/www.mfst.com/MAE/west.html
http://web.archive.org/web/19970607075705/http:/www.mfst.com/MAE/west.html
http://web.archive.org/web/19970607075705/http:/www.conxion.com/information/profile.html
http://web.archive.org/web/19970607075705/http:/www.awa.com/softlock/zipit/zipit.html
http://web.archive.org/web/19970607075705/http:/www.winzip.com/

dauntingly complex maze of wizards and vacuous
help files.
ZipMagic -- use zip files without unzipping them.
(Windows)

(Scripting News)

Example 4: Filtering the web in Scripting News
(DIABLOC 1997).

Could this be why WebTV (ahem, Microsoft)
dropped support for Java?

(Camworld)

Example 5: Filtering the web and coherence gaps in
Camworld (DIABLOC 1998).

Even though filtering has lost its importance
over the years, this type of blog posting is
still the third most popular in the corpus pe-
riod 2009-2012 and can be found in more
than one third of the DIABLOC texts in gen-
eral.

MATCH 3: BLOGGING PRACTICES CRITICAL
THINKING AND SHAPES IDENTITIES.

The filtering practice is certainly also an ex-
ercise in critical thinking (see also Duffy &
Bruns 2006), particularly as the commentary
on the filtered sources is often evaluative (as
in Example 4). Other types of postings also
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practice this essential skill. The core posting
type in my corpus after the millennium is
labelled sharing experience: Bloggers report
and reflect on subjectively important events
- sometimes not only on a personal but even
on a more general level as in Example 6:

2.28.00
some more musing about living online. i was in
the salon on saturday waiting for my sister to get
done with a client (so she could dye my hair pur-
ple), and sat talking to my step-mom, who was
also waiting for my sister to get done with the
paying client. anyway, she mentioned that it was
surprising that it hadn't rained that much today, i
responded with "oh, is there supposed be a storm
coming in?". when she said yes, it hit me that oth-
er people tune in to the weather and get a fore-
cast of what the weather will be like for the next
couple days. i just walk out my door and see what
it's like. the weather doesn't matter online. 22:14
(EatonWeb)

Example 6:
Sharing experience in EatonWeb (DIABLOC 2000).

The everyday life experience of a conversa-
tion at the hairdresser’s leads to reflections
about the author’s way of life and also on
living online in general. Both activity types -
narrating and reflecting - often occur in a
dual-structure, as exhibited by this example.
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This reflective element is also present in
other posting types. It can be assumed that
this amount of reflection plays an important
role in finding and shaping one’s own identi-
ty. This identity construction is fostered by
the temporal structure of blogs - writing
(and writing your own identity) becomes a
dynamic, ongoing process.

MATCH 4: BLOGGING IS SOCIAL NETWORKING.

Again from a technical perspective, blog sys-
tems offer several features to support inter-
action: Permalinks enable pointing to individ-
ual entries and thus referencing them on
other blogs. Trackbacks are links that appear
on a blog (or below entries) when an entry
was referenced on another one. Permalinks
and trackbacks encourage decentralised
discussions on several blogs. Additionally,
the comment function evolved shortly after
the emergence of blog systems and supports
discussions on one and the same blog. Col-
laboration on one blog is also supported by
options of multiple authorship offered by
many blog systems.

A blog's sidebar can be used to display a
blogroll, i.e. a list of links to other blogs which
the author affiliates with. In the last two cor-
pus periods, blogrolls are frequently com-


http://web.archive.org/web/19970607075705/http:/www.mijenix.com/zipmagic.htm
http://web.archive.org/web/19981207024648/http:/www.pbs.org/cringely/pulpit/pulpit19981203.html

plemented by follower-widgets. Both blog-
rolls and follower-widgets make visible a
community that either emerges around a
specific blog (follower-widget) or into which
a blog is embedded (blogroll). Blogs build
communities.

In sum, blogging appears to be suitable
to address several facets of digital literacies.
As one of the oldest genres of the World
Wide Web, the personal weblog can serve as
an example to develop digital literacies.

(ELT) Classroom Blogging
from a Digital Literacies Perspective

ClaSsroom
Blogging
Passive Actlve
N \,I,/
A t€arn
Tutor Blog /J

CIa

Figure 5: Typology of Classroom Blogging
(based on Campbell 2003).

Scenarios of classroom blogging can roughly
be categorised as suggested in Figure 5. A

Blog
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crucial differentiation in this typology distin-
guishes passive uses of blogs in the class-
room from active ones. In passive blogging
implementations, students read blog post-
ings but they don’'t comment on them or
write authentic postings on their own. The
active branch of the typology can be subdi-
vided according to authorship (see Campbell
2003). First, blogs can be mainly run by the
teacher (tutor blogs), in which case they are
often used as a portal providing students
with information on syllabi, assignments, and
sources (Hoffmann 2011:10-11). Second,
there are learner blogs kept by individual
students. Finally, there are class blog in
which both teacher(s) and students work
collaboratively. In what follows, I'd like to
address passive blogging as well as class and
learner blogs in detail and analyse some
practical examples that are documented in
reports and studies through the lens of mul-
tiliteracies pedagogy.

Scenario I: Passive Blogging

Judith Bindgens-Kosten (2015) writes
about passive blogging implementations:

By reading such texts [here: novels, P.S.], you
develop a feeling for the expectations held
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concerning these types of texts. [...] The same,
I'd argue, applies to blogs, and especially to
blogging in EFL. Of course, reading blogs is
not only relevant when you plan to have stu-
dents write blogs in class. In current English
textbooks, publishers like to include 'modern’
text types such as blog posts or emails. Yet,
the imitation-blog posts and fake e-mails are
sometimes so badly done, it is nearly hilarious
[...]. Adding a blog post or two - printed on pa-
per, if need be - can give students a better
idea of how these texts look like 'in the wild'.

What is more, Blindgens-Kosten is currently
creating a list of blogs worth reading in ELT®
settings on her own blog.” One A1 / A2%
blog in her list, for instance, contains letters
to Santa Claus and can be used easily in pre-
Christmas sessions with younger learners. It
provides an authentic intercultural experi-
ence as well as insights into blogging at the
same time.

SELT= English Language Teaching.

? Life, Language and E-Verything:
http://judithbuendgenskosten.blogspot.de/.

19°A1 / A2 refer to the “common reference levels of
language proficiency” as defined by the Common Eu-
ropean Framework of Reference for Languages
(http://www.coe.int/t/dg4/linguistic/source/framew
ork en.pdf). A1 / A2 learners are labelled basic users
according to that framework.



http://judithbuendgenskosten.blogspot.de/
http://www.coe.int/t/dg4/linguistic/source/framework_en.pdf
http://www.coe.int/t/dg4/linguistic/source/framework_en.pdf

Reading blogs alone provides an instance of
situated practice - students encounter an
authentic digital variety and might even de-
scribe it (overt instruction).

Scenario Il: From Passive to Active Blogging

Blindgens-Kosten (forthc.) points out that
passive blogging might actually constitute
only the prelude to a scenario of active blog-
ging. In her interview study, she reports on a
teacher who guides students to blogging via
several small steps:

e reading blog postings (apparently on
the teacher’s own blog), which also
give explicit information on the nature
of blogging
(situated practice / overt instruction)

¢ introducing a blog software
(overt instruction)

e working on several small and highly
structured blogging tasks - transition
to active classroom blogging
(transformed practice)

e independent writing
(transformed practice)
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This approach involves both
situated practice and overt in-
struction, which serve as prepa-
ration of independent writing.
The active tasks can be sub-
sumed under transformed prac-
tice as the students obviously
transfer what they have ac-
quired in the first two stages to
their own blogging practice.
However, critical framing ap-
parently does not take place in
this scenario. Consequently,
transformed practice is based
on a rather limited level of re-
flection.!* Also, it should not be
forgotten that the scenario is
based on the teacher’s own
blog, which was set up for edu-
cational purposes. From this
point of view, the phases of
situated practice are authentic
only to a limited extent.
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DOWNNERSTAG, JUNI 30, 2005

My feedback

(chapter X¥V was only the poem If you come softly so | didn't wrote
about it.)

I like the book really and it was a easy english, too. | have three other
english books but I think 'If you come softly’ has easier english.

This is a poem which I found and I think it's the per
end. It could be for Ellie to give her bravery to lives her life without
her Miah...her first and sole big love.

Example 7: Maria's learner blog (www.mariaB-9b.blogspot.com).

Scenario Ill: Learner Blog

| think that scenario Il actually lends itself to a circu-
lar approach as the independent writing (trans-
formed / situated practice) could serve as starting
point for new descriptions (overt instructions) and
enhanced comparisons as well as interpretations
(critical framing) to reach an even higher level of
transformed practice.
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Raith (2008) used learner blogs in the 9™
grade of an all-girls Realschule as an alterna-
tive to a pen-and-paper reading journal in a
lesson sequence on the novel If You Come
Softly by Jaqueline Woodson. At the begin-


http://www.mariab-9b.blogspot.com/
http://www.mariab-9b.blogspot.de/

ning of the sequence, the students could
choose which medium they wanted to work
with. The respective blog or journal entries
originated mostly as while-reading tasks and
mainly served the purpose of reflecting on
certain sections of the book. As a follow-up
activity, the students exchanged and dis-
cussed their reactions on the readings. While
the reading journal-group did so in face-to-

BLOG - 'ORDINATUEUR
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face discussions, the bloggers used the
comment function.

Example 7 is an entry of one of the stu-
dent’s blogs in Raith’s class. It contains typi-
cal features of learner language (e.g. the
double past tense in | didn’t wrote or the lack
of 3" person singular -s in what happen).

What is more interesting is its resem-
blance to authentic blogging language: Prox-

LORDINATUEUR - UN RESUME
2372014

L'OrdinaTueur
Journal de Lecture

Nous sommes un cours
de francais du lycée

Example 9: Class blog L'ORDINATUEUR (http://ordinatueurblogmso.weebly.com/blog---lordinatueur).
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imal deictic expressions link the entry to the
now of the author (see Puschmann 2013: 91-
92 on blog deixis, and Schildhauer forthc.: ch.
5.3 on the immediacy of personal blogging).
There are emoticons such as ** and even
elliptical constructions like ...her first and sole
big love. The entry is highly reflective (think
occurs 5 times) and even addresses the au-
thor’s emotions: even if | cried. It embeds an
image and a poem that in the author’s opin-
ion relates well to the final chapter. The au-
thor generally makes use of different font
colours, possibly to indicate different topical
sections. There are some comments by other
students, even partly off-topic:

Hi Maria,
your blogis very good. | think you will geta 1
for it. Maybe we can meet us for going to
cinema in the next week. See you tommorow
inthe OEG. HDL

Example 8: Off-topic comment on Maria's learner blog.

This comment might serve to underline the
positive effect on writing in English which
Raith’s project had. Raith (2008) highlights
the role of a potential mass audience in par-
ticular:


http://ordinatueurblogmso.weebly.com/blog---lordinatueur

In der Wahrnehmung vieler Schilerinnen
(mit und ohne Weblog) hat die potentielle
Leserschaft des Internet als Adressat be-
wirkt, dass die Schilerinnen mit Weblogs
Uber das Gelesene personlicher reflektiert
und haufiger ihre Meinung geduBert haben,
als Schilerinnen mit handgeschriebenen Le-
setagebiichern.? (Raith 2008: 308)

From the perspective of multiliteracies ped-
agogy, it can be assumed that Raith’s stu-
dents were introduced to using Blogger™® as
blog software (overt instruction). The auton-
omous blogging and commenting can be
framed as situated practice. However, nei-
ther critical framing nor transformed prac-
tice can be detected in this implementation.
The lack of critical framing, in particular,
becomes apparent when the off-topic com-
ment cited above is reconsidered: The au-
thor of the comment is obviously not aware
of the fact that arranging meetings online
with no limitations as to who could get to

211 the perception of many students (with and with-
out weblog), the potential mass audience of the In-
ternet has made the weblog-students reflect on their
readings in a more personal way and utter their opin-
ions more frequently than students who kept a hand-
written reading journal.

13| assume that Blogger was used because of the URLs
of the learner blogs which Raith (2008: 310) cites
and which all point to Blogger’s blogspot domain.
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know about her plans might be highly dan-
gerous. The issue is particularly sensitive as
the students’ blogs were not password-
protected. The URLs of the blogs contain the
students’ names and grade (9b) - no pseudo-
nyms. A critical framing stage could have
raised awareness to the potential dangers of
the Internet and ways of dealing with them
(e.g., using pseudonyms, not giving away the
when and where of meetings etc.).'

Scenario IV: Class Blog as Digital Portfolio

The first of two class blog examples is also
centred on a novel. The scenario was imple-
mented in an advanced French class on a
German Gymnasium (10" grade). Other than
Raith (2008), Rippberger (2014) included
introductory sessions that did not only focus
on handling the blog software (in this case:
weebly.com) but highlighted issues of priva-
cy and data protection. Both the teacher and
her students were concerned about the cor-
rectness of contributions to their class blog
because of the potential audience. There-
fore, contributions were written in the draft-
mode and peer-reviewed. The students also

4 Raith (2008: 309) himself addresses this issue at the
end of his article as worthy of future discussion.
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produced a pod-cast and presented the au-
dio-files on the blog. In the evaluation, some
students mentioned the high amount of time
spent on the project: The peer-reviewing
phase often had to take place at home. Many
of the students wrote their blog posts by
hand first and digitalised them later.

After a phase of overt instruction (blog
software, privacy, and data protection), the
scenario moves on to the situated practice of
performing the actual project tasks on the
blog. The blog features as a digital portfolio,
i.e. a showcase of final, reviewed and select-
ed results (Rippberger 2014: 10) rather than
a chronologically structured documentation
of an individual working and thinking pro-
cess as in Raith’s (2008) example above.

Scenario V: Class Blog as Classroom Extension

Another class blog is the Actioné project (de
Almeida Soares 2008). In this scenario, the
blog was meant to accompany the course
work of a rather young learner group in Bra-
zil as a learning tool to encourage writing,
broaden vocabulary etc. For instance, stu-
dents were asked to post assignments like
mini sagas and recipes. The postings were
usually proof-read by the teacher. The



teacher also encouraged interactivity: She
invited other teachers from e.g. Argentina,
Portugal and the US to visit the blog and
comment together with their students. Her
students were then supposed to reply.

The teacher observed that the blog was
used relatively seldom by her students. Only
some of them posted assignments; com-
ments were also rather rare. Her research
revealed several possible reasons, as for in-
stance the lack of an introduction to the
technical basics of blogging and of guidance
in general.

From a literacy perspective, the scenar-
iois all situated practice (but without getting
immersed in a passive blogging experience
first). The lack of overt instruction, which the
teacher points out herself (de Almeida Soa-
res 2008: 531), is probably a crucial factor
for the failure of this project.

(Some) Conclusions and (more) Questions

| have started this ... is thinking about ... with a
review of some societal changes that are
connected to the increasing influence of (dig-
ital) media on central social spheres. An im-
portant point was the following: No educa-
tional setup that deals with the development
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of literacy - and therefore also FLT - can
focus on standard language in print envi-
ronments alone but needs to consider the
growing diversity of genres and registers
that is part of our everyday lives. | have
drawn on the New London Group’s thoughts
on multiliteracies but highlighted the im-
portant role of digital media by adopting the
term digital literacies instead. Digital litera-
cies encompass proficiency in various digital
genres and also entail meta-knowledge
about their respective cultural, social, and
ideological contexts. | suggested that imple-
menting an adequate mixture of situated
practice, overt instruction, critical framing and
transformed practice as principles of multi-
literacies pedagogy provides a promising
way to achieve literacy in various digital gen-
res. | focused on blogs as they appear to be a
highly promising genre for the exemplary
development of digital literacies in FLT. As
well, | analysed to what extent several ex-
amples of classroom blogging showed traces
of the principles of multiliteracies pedagogy.

My general impression is that many of
the scenarios | looked at only featured situ-
ated practice and - sometimes - overt in-
struction. Not a single scenario applied a
critical framing approach in order to high-
light the social, cultural and ideological influ-
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ences on (personal) blogging. Transformed
practice, based on that enhanced level of
reflection, was only part of scenario Il (from
passive to active blogging), however to a
limited extent.

| think that there is a rather straightfor-
ward reason for that observable bias to-
wards situated practice / overt instruction
and the neglect of critical framing / trans-
formed practice: Only scenario Il actually
focussed on the nature of blogging itself. In
all other implementations, blogging featured
rather as a means to an end than as a subject
in its own right: As a digital portfolio in sce-
nario 1V, a substitute for a pen-and-paper
reading journal with the particular thrill of a
mass audience in scenario Il and an interac-
tive platform complementing “traditional”
teaching in scenario V. Understanding the
hows and whys of blogging in order to be able
to engage in that practice in a more reflected
way was simply not part of the game.

In this respect, it is furthermore ques-
tionable to what extent the scenarios IV and
V provide a close-to-authentic blogging ex-
perience. | can easily imagine that scenario Il
(from passive to active blogging) might be
extended to guide students to authentic,
personal, reflected, and subjectively-
important blogging. The learner blog in sce-



nario Il with its high degree of personal re-
flection and even rather blog-like language
use probably also testifies to such an experi-
ence. However, when blogs are merely used
for their technological features (IV + V), ex-
periencing and understanding (personal)
blogging as a social practice is almost impos-
sible.

| think that it is worth designing teach-
ing arrangements that focus on blogging in
its own right. It is worth experiencing and
thinking about language use in digital media,
and blogging as one of the oldest digital gen-
res and probably the first web 2.0 genre can
serve as a valuable example here. What is
more, workplace genres such as corporate
blogs make use of personal blogging features
but modify the practice according to the
specific situation (Puschmann 2010: 114).
Reflecting personal and other kinds of blog-
ging in connection to their respective con-
text might therefore provide valuable in-
sights for future workplace challenges (see
also Harrison 2011: 4). Rebecca Blood’s
(2004: 55) words are therefore more true
than ever: “Long live the Weblog!” - also in
FLT. So, let’s think about how to achieve that.
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